posed a challenge for her, particularly in terms of keeping the two languages separate (see also Taeschner, 1983 ). Leopold's evidence for his daughter's early lack of language differentiation was that his daughter used a lot of English with him, even though he spoke exclusively German with her. The apparently contrasting results of the diary studies has led researchers to study bilingual children's ability to differentiate their two languages more systematically, across larger samples of children (Genesee, 1989 ; for a review, see Nicoladis & Genesee, 1996) . The results of these more systematic studies have shown that, from quite early in development, bilingual children try to use their interlocutor's language. However, in the preschool years, their use of a particular language can be limited by how well they know a particular language (see Nicoladis & Genesee, 1996) . Thus, Leopold's (1949) daughter's extensive use of English could have been due to a greater knowledge of English than German and not a lack of ability in differentiating the two languages.
Diary studies have also contributed to our knowledge of how early second language acquisition can take place. For example, Pavlovitch (1920) reported that his son's first language acquisition (of Serbian) slowed down for a short period of time when he started learning French at the age of 14 months. In contrast, Fantini (1974) argues that his son's later exposure to English (starting at the age of 2;6) than to Spanish (starting at birth) did not affect the child's Spanish and led to the child's rapid acquisition of English. These apparently conflicting findings might, at least in part, be reconciled by reference to personality variables. Certainly, individual differences play a larger role in early second language acquisition than in first language acquisition (see: Tabors, 1997; Wong Fillmore, 1979) .
Madalena Cruz-Ferreira's book, Three is a crowd? Acquiring Portuguese in a trilingual environment, adds to the tradition of diary studies. Cruz-Ferreira's detailed diary reports are complemented by regular recordings of her three children's language productions. The children were initially exposed to Portuguese (primarily from their mother) and Swedish (primarily from their father) in the home, as well as occasional irregular exposure to other languages. In school, all the children started to learn English. Because the children were initially bilingual, the diary reports have the potential to add to our knowledge of early simultaneous bilingual acquisition. What is particularly novel in this book is the documentation of a later third language.
Cruz-Ferreira documents her children's early association of a person with a language, arguing that even as infants, the children noticed when a parent used an unexpected language. She carefully details the children's use of prosodic markers in their Portuguese production, particularly where these markers differ from those used in Swedish. The prosody findings replicate those found more generally among bilingual children (e.g., Paradis, 2001) , although the more general findings also document some influence of the knowledge of one language on the prosodic realization of the other language. Cruz-Ferreira shows that her children's earliest word ordering in Portuguese reflects the appropriate ordering in the adult language (for a similar argument, see Paradis & Genesee, 1996) . Cruz-Ferreira also shows that her children were keen on acquiring and using words in the appropriate language for the context (see also: Nicoladis & Genesee, 1996; Quay, 1995) .
The most unique contribution of Cruz-Ferreira's book is only sparsely documented: the children's acquisition of their third language, English. Citing only a few examples, VOLUME 27 ISSUE 2
Cruz-Ferreira argues that acquiring English posed very little challenge to her already bilingual children.
The book is well written and well argued on the basis of qualitative evidence, but the intended audience of the book is not quite clear. The publishers describe the intended audience as 'parents, educators and linguists alike' (back cover). However, parents and educators might be put off by some assumptions of technical knowledge about language. For example, in the chapter on phonology, Cruz-Ferreira does not define 'iambic' and 'trochaic' but seems to assume that her readers will be familiar not only with the terms but the significance of children's use of iambic or trochaic patterns. As for linguists, the strong focus on the children's Portuguese rather than also Swedish (or English) means that the analyses add little new information to the existing literature on simultaneous bilingual first language acquisition. The organization of information into chapters (phonology before words) might leave the reader with the impression that the children had mastered the prosody of Portuguese before acquiring words. However, many of the examples of the children's use of Portuguese-like prosody are at ages later than their earliest lexical sensitivity. It is unclear whether this mismatch in ages is simply due to the presentation style (i.e., breaking up into chapters) or whether the phonology was incompletely mastered before lexical sensitivity was first manifested. In any case, for researchers interested in bilingual acquisition, the book adds no new findings to the general conclusion that bilingual children can differentiate their languages quite early in development.
On the positive side, there are some cute and funny examples of Cruz-Ferreira's children's use of the two languages and their ways of dealing with outsiders' conceptions or misconceptions of their knowledge. These examples can serve as solid concrete examples of how bilingualism can occur. The most novel aspect of this book -the apparently trivial acquisition of a third language by bilingual childrenbears scrutiny with a larger sample of children. As with other diary studies, this study may prompt researchers to look further into the phenomenon of sequential third language acquisition, to try to identify if it is always trivial or whether CruzFerreira's children were somehow special. Her book is a testament to the continued usefulness of diary studies in sparking debate and systematic research in search of better understanding of how children acquire more than one language.
Elena Nicoladis

University of Alberta
Becoming Biliterate: A Study of Two-Way Bilingual Immersion Education By B. Pérez (Mahwah, NJ: Lawrence Erlbaum, 2004) . .
With this book, Pérez adds new knowledge to bilingualism and biliteracy studies and succeeds in offering alternative approaches to the education of language minority children. Pérez describes a longitudinal and ethnographic study of two-way bilingual immersion education programmes in Storm and Bonham Elementary Schools in the Spanish-speaking inner-city area of San Antonio, Texas (USA). In so doing, she documents the development of Mexican American students' bilingualism and biliteracies with emphasis on their languages and cultures. Pérez informs us about what is happening in Mexican American classrooms and explores the roles that policy-makers, administrators, teachers, parents and community members (and also researchers) play within a framework of the collaborative leadership in two-way bilingual immersion education programmes (p. xxiii).
This book covers a wide range of topics and issues related to bilingualism, biliteracy and biculturalism. It is organized into nine chapters, an appendix, and separate author and subject indexes. The introduction gives background information about the enquiry, VOLUME 27 ISSUE 2
